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Chairman R, Kelsch, Vice-Chair T, Brusegaard, Rep. Bellew, Rep, Grumbo, Rep. Haas, Rep,
Hanson, Rep. Hawken, Rep. Hunskor, Rep. Johnson, Rep, Meier, Rep. Mueller, Rep. Nelson,
Rep. Nottestad, Rep. Solberg, Rep. Thoreson

Chairman Kelsch: We will open the hearing for HB1094

Deb Jenson: (Asst. Director of ESPB) Please refer to the attached testimony.

Rep. Hunskor: Are we talking about teacher who are choosing to move out of the staie?

Jenson: We're talking about both. In this survey, we didn’t ask teachers, specifically where they
were intending to go, but in a previous survey we did, where we worked with Job Service, we felt
that some of them were leaving the state and some of them were staying in the state, but choosing
other professions,

Rep. Nelson: What's the biggest obstacle to retain our teachers?




Page 2

House Educatlon Commitiee
Bill/Resolution Number HIBT094
Hearing Date 01/15/01

Jenson: Undoubtedly our survey shows that salury is the biggest fuctor. Measuring and

professional development assistance were the secondary fuetor (o that, but that it was also u very
important factor,

Rep. Nelson: So, would that money be better spent in the bill that would mandate the governor's
proposal to give a $3500 increase o teuchers, Would that, in itsell, help enough, that maybe, if
we couldn’t institute all of these policies in one biennium, but that would be more important than
this mentoring program. Would you agree?

Jenson: | would have to say, while that is the foremost issue, I (think that the mentoring issue is
also a very important one, because we have such a very high drop out rate for teachers, and this is
not just a state drop out rate, this is a national drop out rate, even in states where salaries are
higher, they’re finding that mentoring progratus help them retain teachers.

Rep. Hags: Can you provide us with a detailed breakdown of how you would spend that
$375,000 over the biennium,

Jenson: Yes, 1 don't have that with me, but [ can certainly get that for you,

Rep. Nottegstad: On the school districts that do some mentoring programs, in your survey that
you put out, did you find that there was any increase or decrease in the dropout rate?

denson: Pmonot sure | can accurately answer that question, because when we got the survey
results back, we did try to segregate by regions of the state, so that we could pinpoint where the
mentoring programs are going on and where the answers are coming [rom, but because we didn’t
get Jarge returns from some regions, it was difficult to do that, but we did find, when we

segregated by grade level, in areas where mentoring was a major focus, like in the middle school

level, that they were twice as likely to have mentors as the high school teachers were, and those
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people were also more satisfied and more likely to come buck than the high school people were,
80 there were some correlations,

Rep. Thoreson: How confident are you that this could leverage some other money of other kinds
besides the other experience that you had.

Jenson: The grant that 1 referred to was a 'Title 2 Grant from the Federa] Government, that was
for teucher quality enhancement, and it was a very significant grant, and the comments that we
got back from that one were that they like the design of the program, and how we implemented it
and the importance of what we were doing, but again, they were not sure we could continue it
after the tunding ended. There are resources for funding. The aeerediting ageney that we work
with is very much pushing the induction program, both us a quality issue and g retention issue, so
there is a lot of interest, and there are some money sources we could pursue,

Rep. Johngson; Is this mentoring program something that other states are doing to?

Jenson: Yes, there are other states that are, in fact, mandating mentoring programs in a variety of
different forms, depending on what their own issues are,

Rep. Hunskor; Could you briefly tell me who chooses the mentors?

Jenson: The model that we’re going to be using is going to be coming up in a moment with
Project Launch, and from other programs we’ve looked at. 1t does usc a mentor teacher that
would be in the school with them. There are a few areas that we’ve talked about where that may
not be possible, for instance, in arcas in Tech, Ed, that may not have another teacher. We've
been looking at some options, where there would be an experienced person working with them in
their own school, but then they could have another person that is also mentoring that is actually a

Tech Ed. person from another district,
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Rep, Hunskor; Are those people paid?

Jenson: In the Frojeet Launch model they were not paid, but there expenses were reimbursed

when they would get together for meetings, There budget did not have enough in it.

Rep, Thoreson: Could it be used for teuchers who have some sort of an adjustment problen,
they've been there a couple years, and administration feels tike they're not doing the job, could
this program be helpful to them?

denson; There are a number of different models out there. The one we're proposing would be
primarily for working with new teachers, ‘There are some programs that go on for two or three
years and can take care of those other issues as well,

Linda Edwards: (Dircetor of Professional Development for the NDEA) Please refer to wltached
testimony.

Rep, Mueller: What has your group done i terms of & mentoring effort and talk to us about what
you have done and what you see yourself doing and the contributions you could bring to a mentor ,
program,

Edwards: We've done a lot state wide, but it hasn’t been systematic or organized, We've
worked with individual school buildings and individual school districts, but the need to retain
teachers statewide has been a priority, NDEA has an IPD commission that has mentoring as its
top priority. From the last year and a half, we've spent researching what kind of programs are
out there, where there’s a weakness, and what we can do as an association to train the mentors.
Currently, we’re bringing in a training the first week of June, that’s a week long intensive

training. It's a systematic approach, That’s the difference between what we’re tatking about

today and other mentoring programs. When we interviewed mentors and mentees that have been
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through o program, the #1 concern they have is that there Isn't a specifie time to meet with o

mentor or a mentee so they're meeting afler school. That's not specilie time to look at how one
teaches, We also have teachers that are switching content areas, and so they're almost starting
their teaching careers ever, so they also need some encouragement and support,

Rep. Grumbo; ‘The question that | have, and | think it vvas brought out in regard to teacher
centers as playing a part in getting this off the ground as well. and whether or not that should be
in the whole heart of the program that we would like to see here,

Ldwards: We certainly have talked at Tength about that in our design. In our original proposal o
the federal grant, we looked at having two corridors, and using the teacher centers as a buse
within those corrldors, ‘The one thing we don’t want to do is do this so large that we can't
control it, so that it doesn’t become another program. We want it to be well organized and
systematic, We have to start with a strong training core and then the next phase would be to train
those trainers, and then from then on it just keeps escalating so it will be statewide,

Rep Grumbo: Technology as far as schools, and we're talking here of quality in education, and
here a quality education comniission set up, and does this scare a lot of young people coming owt
of the colleges and universities into teaching the ‘how do you incorporate the technology into the
curriculum’?

Edwards: When we surveyed our students, 60% of our graduating students in education are not
looking at teaching in ND. One of the topics they talked about is technology. Most of our
students have lap tops right in their dorms, so they’re using technology a lot. Unfortunately,
they're using it a lot more to surf the net and use e-mail. What we want to do is expand that so

that they are having professors who are using technology to teach with,
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Rep. Nelson: Some of the problems that we're having nationally in education are probably
different in some of the rural states (e.g. Increased elass size). Beeause of that, there ure some
possibilities in schools that the mentoring has been wking place in difTerent forms, probably
without the title, but I guess I'm conceerned about the rural states are doing. Is there u state funded
mentoring program in M'E, S1) MN, for example. What rural states are leaders in the mentoring
progriam’?

Ldwards: We've resenrched, und mentoring is the number one priority in the Jegisluture this
year for MN, for the education committee, M1 has a similar system, where it's district Jed, but
it's not statewide. When we got the survey results back, rural teachers were leaving our small
communitics, because there was not a support system for them. This is also a critical point in
helping our rural communities, almost more than we need 10 in the urban arcas,

Rep. Thoresons In your perception, are these teachers that are coming out of college, are they
prepared 1o go into the classroom? They have student teaching, and they people who are
monitoring them during this process, and have teacher advisors, | would hope those teachers
would be halt way up the mountain before they even get to the classroom, as opposed to down at
the bottom, so how serious is the problem?

Edwards: 1 have a daughter who is student teaching in high schoo!, and a daughter-in-law who
just finished student teaching in elementary school. The difference is day and night between the
two. The elementary student has been in classrooms a lot, she’s assigned a mentor for her
school, My daughter has no mentors, no support, and has been in the classroom three bours,
They are knowledge-based, and it was confirmed in our survey, our graduates know their content,

What’s hard to explain to a new teacher, is how you deal with 25 students on different levels,
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¢lassroom management, dilTerent learning styles, 1°s all the details that you're not prepared for
in a teacher ed. program,

Rep, Hunskor: You have addressed, you've used words like, *new teacher’ and *teachers who
change content’, but I have a4 coneern ubout teachers who may have been there five years, nnd
suddenly they get a classroom that is diffieult to manage, and then the mentoring is necessary
even afler several years, Is the intent of this that administrators would have the right to mentor
someone who had been there as they saw the need right, s that part of the program??

Edwards: We're talking about really fooking at teachers who have displuced and new teachers.
The system that would help in the situation you brought up would be peer coaching, which is a
different system then the mentoring system. Our program is geared more toward helping our
new teachers fecl really strong these first three years to get their base job, and then peer
mentoring would help the teachers who have more experience in an open, non-threatening,
conversational way,

Rep. Hunskor: Is there anything in place for peer coaching now?

Edwards: Yes, NDEA doces a lot of training through different districts in peer coaching,

Rep. Nottestad: Going back to a little bit of background on some of this, on teachers that are
being commenced to the program, I think a mentoring program would help these people, but I'm
not so sure that at that point a mentoring program should be totally responsible. It sounds to me
like an individual going into a secondary program is not getting what they need from the college
and university level and I think the stone needs to be thrown there, if that be the case. The

mentoring program should not be the replacement for the responsibility that they already had.

1
f
[
'
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Edwards: You're correet, und thast certainly needs to be addressed at the teacher prep level, |
think universities are interrupting that in the middle and secondury level, Mentoring certainly
won't ¢ure that, but mentoring would st least be a saleguard, it would be a backup system to help
someong, but not in lieu of,

Chairman, Kelseh:  Walk me through what a student teacher does these days,

Edwards: Stedent teachers now are teaching a higher percentage of the time, Usually there's o
week or two of observation time, und then they slowly start taking over content arcas, Fach
university has a different time length, so it could be anyswhere torm 2 to 15 weeks that they might
be in the classroom, They're not sitting in the back of the room observing, The clussroom
teacher now doesin’t exit the room. Hopefully, they're in the ¢lassroom with the student teacher,
almost in a mentor capucity,

Chairman Kelsch: What's the teacher's responsibility to that student teacher? 1 that studvnt
teacher reacts in a way that the teacher doesn't feel is approprinte; are they able o give
constructive e+ ijcism, is that one of their roles?

Ldwards: T'  supervising teacher has responsibility to help that student teacher in all content
arcas and teaching strategy. 1f the teacher sees a lesson design that hasn’t gone well, then it's o
responsibility of that teach to work with the student on lesson design, so the teach isn't just an
observer, but it’s on a limited time basis.

Chairman Kelsch: Some of the things I've heard lead nmie 1o believe that one thing that may

possibly be missing is that there’s no job description for teachers in the classroom.
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Lidwards: Actually, 1 think the job deseription hus expanded so mueh over the years, that now

you do everything. Classroom is not only an educator, they are a coach, they're @ coach,
somethmes we're the parents,
Chairman Belsehs 1 understand that things change, because that's in everybody's job, but really
is there a busic job deseription, *there are the things that you need (o do, these are the daily
activities that you do in your cluss room’,
Ldwards: | guess T ean®tanswer that question for every speeilie district,
Rep. Thoreson: When you talk about these student teachers going into the classrooms, and into
the schools, is there a compensation for those teachers and/or the school? Do they get puid o
huve those student teachers coming into the classroom?

. LEdwards; Yes they do, $180 for the semester
Rep, Meiers For this mentoring program, how many hours in a week would a mentor be in the
classroom with that teacher?
Edwards: We're hoping to leave that open enough so that a district and a school can structure it
around their schedule. That will all be part of the training, I we make it real specific, I'm aftaid
we will not have it open for the school distriets to be creative. What we want to do is provide
some flexibility in this schedule.
Rep, Meier: Do you have an estimate from the past experience?
Edwards: Again, in the survey we had anywhere from 15 minutes to 2 hours, based on the two
interactions between two people.

Rep. Mueller; How do we know if we’re getting the job done? How are we going to determine if

. this effort does pass?
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Lidwards; Hopefully, beeause this Is golng to be for our fist time, organized and systemalic,
we'll colleet the data. We can track the people that, #1 bave been trained mentors and meniees,
It hard for us, right now to answer that question, beeause other than Project Launch, there’s no
stutewide measurement of whether it really retains teachers in the teaching profession as well as
in the state, so this would give us o way to track the people that were going 1o be using the
mentoring program,

August Ritters Please refer to attached testimony

Rep, Thoreson; Do you have any Tollow-up as to those that went inin 1996-1997 ure still in
education or still left?

Ritter: 1f you look at the table, there are 27, there's 21 that are still teaching in ND, 2 are
teaching out of state, and 4 are not teaching, and it also shows what those four are doing that are
not teaching anymore,

Rep, Thoreson: Was that in '96 or today?

Ritter; That's today,

Rep, Haas: The day long meetings that were held, what time of year did you hold those?

Ritter; We held them during the course of the year. We usually have one in Sept.. one in Nov.,
one in Jan,, and one toward the end of the year,

Rep. Haas: So, the classrooms of these teachers were covered by substitutes?

Ritter; That's correct,

Rep. Thorgson: How would you describe what this mentor does for that new teacher as opposed

to what the classroom teacher does when they get a student teacher in from a college?
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Ritter: When you have someone in the classroom when you're doing student teaching, who's
kind of there to help you along, things get out of hand, you can always call back, get things
patched again, 1C’s considerably different than when you walk into that classroom as a first year
teacher, and you're all by yourself, it's your ball game. All of the things that come up that you
probably didn’t anticipate that you didn't experience as a student teacher. As a student teacher,
you probably come in in the middle of the year, classroom control procedures have already been
established, all you do is follow those.

Rep, Nottestad: Looking at the chart, [ noticed that in *96-"97, the private schools and the people
involved, Have they opled to drop out of the program?

Riter: There are some schools that choose not to participate,. When we inform them that we
have the funding, und we ean do this prograni, that the funding is under bills 2000, there are
some schools that don’t want to participute,

Uary Gronberg: ( PPN Please refer to testimony attached, There are two aspects when we talk
ahout replacement, There's both recruitment and retention. We need o be able to do both of
them [ order to maintain someone through those first years, This program would go a long way,
s0 the department would like to support this bill, Couple things [ might share having to do with a
couple questions, ‘The recently passed tederal budget put $692 million in {ts federal budget o
improve teacher quality, That’s an increase of $244 million over last year, or 54% increase to
provide training in o number of arcas, It's being recognized nationally as one of the ways,
through documented rescarch o maintain that new teacher once they enter the profession,
Anothet question had to do with rural areas, and I can respond from the special education area,

We found that in that particular field, the first year teachers felt very isolated, not only because
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they were in a rural arca, but they may been only one of'a particular kind of teacher. A

mentoting program provides a kind of support network that’s necessary to maintain some of

Y

those fow incidence area personnel, as well as those that fit into what we would consider the

¥
v

regular clementary or secondary teaching program, so this was one of the ways we could look

toward improving our ¢fforts,
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FISCAL NOTE

Requested by Legislative Council
12/14/2000

Blll/Resolution No.: HB 1094

Amendment to:

1A. State fiscal effect: /dentify the state fiscal effect and the fiscal effect on agency appropriations
compared to funding levels and appropriations anticipated under current law.

1999-2001 Biennium 2001-2003 Biennium 2003-20085 Biennium
[ General Fund| Other Funds [General Fund| Othor Funds {General Fund| Other Funds
Revenues $0| 50 $0 $0 $0 $0
Expenditures $0 . 30 $375,00 $0 $0f $0
Appropriations $ $0 $375,00 $0 $0 $

18. County, city, and school district fiscal effect: /dentify the fiscal effect on the appropriate political
subdivision.

1999-2001 Blennium 2001-2003 Biennlum 2003-2005 Biennjum
School « School School
Counties Citles Districts Counties Cities Districts | Countles Cities Districts
$0 $0 $0 $0 $0 $0 $0 $0 $

2. Narrative: /dentify the aspects of the measure which cause fiscal impact and include any comements
relevant to your analysis, .

Of the appropriation, $125,000 would be spent the lirst yeur on 125 new teachers statewide to reimburse for
four days of substitutes, travel, speakers, consultants, materials to be able to bring the mentors together with
the mentees, ‘The second year appropriation would be $225,000 for the first-year 125 teachers and an
additional 125 new teachers, Aguin, the dollars would be spent on substitufd teachers, travel, maticrals,
speakers, cte,

3. State fiscal effect detail: For information shown under state fiscal effect in 14, please:

A. Revenues: Explain the revenue amounts. Provitle detafl, when appropriate, for each ravenue type and
fund affected and any amounts included in the exocutive budget, **

n/da

B. Expeanditures: Explain the expenditure amounts. Provide detail, when appropriste, for esch nyency,
line ftem, and fund affectod ant the number of FTE positions affected.

All of the requested $375,000 would be contracted to the teacher learning centers who would fueilitote the
mentoring projects using the Bismarck Project Launch as the model. Eueh TLC would receive $1.000 per

teacher in the project,

C. Appropriations: Explain the appropriation amounts. Provide detail, when appropriate, of the elfect on
the biennial appropriation for each agency and fund affected and any amounts included in the executive




budget. Indicate the relationship between the amounts shown for expenditures and appropriations.

The $375,000 appropriation would be for a first-time mertoring project for teachers in North Dakota.

Name: Janet Placek Welk Agency: Education Standards and Praclices
Board
Phone Number: 328-1659 Date Prepared: 01/08/2001
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HoUSE EpUcATION COMMITTES
HB 1094
January 15, 2001

M. Chair and Members of the Committee,

My name is Deb Jensen. [ am the Assistant Director of the Education Standards
and Practices Board, speaking in favor of HB 1094 for the mentoring of teachers.

When we examine the most important issues facing cducation in North Dakota
today, those issues nearly always fall into two categories, 1) getting and keeping
excellent teachers in our classrooms, and 2) keeping the quality of education offered our
students high. The mentoring program proposed in HB 1094 hus great potential to impact

0 both of these insues at the same time.

As [ work with the ND colleges of education in my position with the ESPB, we
find that mentoring and induction support during the first year of teaching is becoming
more and more important as teaching becomes an ever more complex career. Our North
Dakota colleges of teacher education graduate an average of 700 fully qualified new
teachers ench year, about half elementary and half secondary and specialty arcas, The
ESPB licenses over 1000 new teachers each year, including in-state and out-of-state
applicants. North Dakota schools make about 200-250 new hires each year, and we also
wtilize many ol these individuals as substitute teachers, The rest of the story is that we
loose fully half of the individuals we prepure and license in education within three vears,

and we are having increasing difficulty filling teaching positions it our schools.

‘The Educatton Standards and Practices Board does not advocale, permit, not practice diserimination on the basis of sex, race. ¢olor, hotional
origin, religion, age or disability as required by varions state and federal laws.




[ passed out a copy of the 2000 ESPB Amnual Report with my testimony. In that
report is & synopsis of a survey of new ND teachers that was conducted last spring. This
survey shows a number of ways mentors can help new teachers get off to a better start
and improve the quality of their teaching as they begin their carcers. The survey also
found that 20% of our new teachers are undecided about staying in teaching in ND and
[2% more are thinking of only staying one more year, You will also receive testimony
today from August Ritter from Project Launch that shows that ND pilot mentoring
program has increased the retention of nes teachers significantly (nearly 20%) beyond
the average, Both the new tcachers and the mentor teachers also grow in their knowledge
and skill as a result of working together. New teachers bring fresh ideas and mentor
teachers tested skills and experience.

The ESPB intends to collaborate with the NDTCN and NDEA in delivering these
mentoring services, They have the direct connections with schools and experience in
coordinating statewide programs that will enable this program to be implemented
suceessfully across the state.

There are many bills before you this session asking you to support education, and
other are also extremely important. The $375,000 asked for in HB 1094, while not the
most sighificant amount you will be usked to appropriate, has a very significant potential
lo impact both teacher retention and teacher quality. [t also hus potential if pussed to
[eversge other federal and foundation dollars, since its pussage would show state
lasvmaker commitiment to the concept of mentoring, We hope for that reason you will

support the passage of HB 1094 with (he approprintion specifically for the purpose of

mentoring new teachers,




Testimony for HB 1094
House Education
Mentoring
By Linda Edwards, Director of Professional Development
North Dakota Education Association

Imagine that you aspire to be a mountaineer. You have a new pair of boots. a tent, a
backpack, and endless enthusiasm, but you have never so much as climbed above the tree

line.

"There are two ways to get into it," observes Kenneth Wilsen, a Nobel-laureate physicist
at The Ohio State University, co-author of Redesigning Education,"You could take a
practice run with somebody who has lots of experience and the ability to share it. The
other way is to be taken to the base of Everest, dropped off, and told to get to the top or
quit. If you don't make it, your enthusiasm disappears, and you seek ways to avoid
similar challenges in the future."

Too often beginning teachers find themselves alone at the bottom of the world's tallest
mountain, One new teacher, for example, compares the first year to "climbing

a mountain that is cloud-covered. You can't see very far ahead, and you don't know how
high the mountain is." Another describes it as "a journey for which there is no map to

guide you,"

Increasingly, school districts are working with teacher associations, universities, and
others to establish mentoring programs to help beginning teachers. veteran teachers in
new assignments, and teachers in need of remedial aid to build up to the difficult climbs
with the assistance of a guide. The hope is that in due time the profession as a whole will
be able to tackle the Everests of the educational landscape.

Mentoring is a process that opens the doors to the school community and helps new
faculty find the wisdom of all the teachers in the building. The topics of classroom
management, including discipline, and instructional delivery have been determined
through research as arcas of top priority in which inexperienced or novice teachers need
support, guidance, and feedback. The earliest support should provide a more general type
orientation covering such basics as infrastructure of the district or local school, building-
level procedures, teaching responsibilities and resources available through the school,

central office and community,

A mentor helps teachers make sense of the reauties that they face in teaching, learn their
significance, and use what they have learned to improve their teaching skills, ldeally,

mentoring heips to ensure that new teachers have access to the accumulated instructional
knowledge and expertise of their colleagues in ways that contribute to student success, In
this formulation, mentoring {s a techanism to articulate and share the genius of teaching.,




Teacher mentoring programs have been around for about a generation. More than half the
states in the country now require mentoring for entry-level teachers. School districts.
moreover, arc beginning to realize that the veteran third-grade teacher who is suddenly
reassigned to middle grades social studies may need the help of her colleagues every bit
as much as the brand-new teacher who is fresh out of graduate school.

Demographic and policy trends now lend greater i vortance to mentoring programs than
perhaps at any other time in recent memory. Increasing student enroliments, an escalation
of teacher retirements, and the popularity of class-size reduction eftorts in many states
represent serious challenges to districts seeking to ensure the quality of classroom
instruction. Concerted action must be taken to assist the anticipated two million new
teachers who will enter the profession within the next decade and uncounted numbers of
experienced teachers who will assume new assignments, In a New York Times column
("Dueling Goals for Education," April 7, 1999), Teachers College President Arthur
Levine observes that policymakers are concurrently secking to raise teaching standards
and expand the ranks of the profession, both at a time when the pool of very experienced
teachers is growing noticeably smaller,

While not the entire solution, carefully designed mentoring programs can help wa three
ways to meet the challenge inherent in pursuing both of these worthy goals
simultaneously: mentoring can be used as a recruitment tool; it can improve teacher
retention rates; and it can help to improve the skills and knowledge of both new and

veteran teachers.

Mentoring holds the potential to help the entire profession of teaching to advance with

time, just as mountaineers learned to conquer challenges that in years past appearcd well
beyond their reach. )

'

Recruitment and Retention

Mentoring also helps to keep talented teachers on the job, The National Center for
Education Statistics reports that 9.3 percent of new teachers leave the profession after
only a year (1994-9 5data). An additional 11,1 percent feave their assignments for
teaching positions elsewhere after their first year. In rural areas and inner cities, these

rates are often dramatically higher,

Improving Skills and Knowledge

svidence strongly suggests that mentoring improves the quality of teaching. In its
Junuary 1999 Teacher Quality study, the National Center for Education Statistics reports
that seven in ten teachers who receive mentoring at least once a week believe that their

instructiona! skills have improved "a lot" as a result.

A majority of those teachers who previded mentoring assistance at least once a week also
reported substantial improvements to their practice. "1 think all of us who were mentors




changed radically. Our classroom management skills changed. The way we related to
other teachers in our area changed. The skills that we had to work with students in our

classroom changed."

Without careful planning and sound design, mentoring programs by their very nature run
the risk of reinforcing conservative, traditional practice at the exclusion of all that is new
and innovative. Instead, a good mentoring program should combine the best new
approaches to teaching with time-tested strategies known to work well for

Guidelines for Effective Programs

There is, of course, no single program design that meets the needs of every district in
every situation. Urban schools often encounter different challenges from rural schools.
Likewise, districts with large numbers of new hires or those experiencing recruitment
difficulties may wish to structure their mentor programs differently from districts where
large-scale turnover is less of an issue,

Creating the Climate, Context, and Structure for Effective
Mentoring

Successful mentoring benefits al} stakeholders, For school administrators, mentoring aids
recruitment and retention; for higher education institutions, it helps to ensure a smooth
transition from campus to classroom; for teacher associations, it represents a new way to
serve members and guarantee instructional quality; for teachers, it can represent the
difference between success and failure; and for parents and students, it means better

teaching.

Time for Mentoring

Data fron; the National Center for Education Statistics dramatically demonstrate that the
efficacy of mentoring is linked to the amount of time that a mentor and protégé work
together, Only 36 percent of protégés who work with mentcrs "a few times a year" report
substantial improvements to their instructional skills. That figure jumps to an impressive
88 percent for those who work with mentors at least once a week.

The issue of full-time versus part-time mentors can be particularly vexing, Many teachers
who serve as mentots emphasize the extent and complexity of the role and the difficulty
of balancing a classroom schedule with consistent attentiveness to the myriad needs of

their protégés.

Key Questions to Consider:

¢ Do we have existing state or local mentoring policies and are these effective?




« What policies and practices are barriers to mentoring and how can these be overcome?

» What partners should be involved in the creation of the mentoring program and how?
- District administrators and school board members?
- Teacher association leaders?
- Parents?
- University faculty?
- Retired teachers?
- Others?

« Do we need a formal, writlen governing agreenient for our mentoring program?
- Who should be the parties to this agreement?

« Who will be involved in providing ongoing direction for the mentoring program?
- District administrators and school board members?
- Teacher association leaders?
- Parents?
- University faculty?
« Retired teachers?
- Others?

+ Which teachers will receive mentoring?
« First time teachers right out of college?
- Teachers new to the state, new to the school district, or new to a school?
- Teachers experiencing a change in grade level, type of assignment, or cultural

environment?
« Veteran teachers who are experiencing difficulties?

« Will participation it the mentoring program be mandatory or voluntary?

« How long will a protégé participate in a mentoring program?

« How frequently should mentoring activities occur?

« What is the best way to provide time for mentoring?

« Will our teachet-mentors be full-time or will they have clussroom duties, too?
+ How long will mentors serve?

« What is our target mentor-protégé ratlo?

 How will we ensure that the mentor-protégé relattonship remains confidential?

. » What operational changes need to be made in our schools to make mentoring possible?




- Do we need to change the nature of new teachers' initial assignments?
- Do mentors and protégds have ready access to email and telephones?

* How will our university partners prepare teachers to give and receive peer assistanee?

» How will retired teachers become involved in the program®?
How will they be compensated for their participation?

Selecting, Training, and Supporting Mentors

Criteria for Selecting Mentors

In the second generation of mentoring programs, such informality yiclds to a more
structured approach that identifies the characteristics of effective mentors, selects o pool
of individuals who meet these standards, and establishes an optimal set of priorities for
matching mentors with their protégés. In describing the ideal mentor, teachers, school
administrators, and higher education faculty most often have in mind a highly skilled
teacher (or someone with close connections to the classroom) who has earned the esteem
of colleagues and who possesses the confidence and “presence” to offer counsel to other

adults,

Good mentors also demonstrate a variety of skills and knowledge that come with
experience: "knowing the ropes" of a school district, for example, and understanding the
politics of the schoo! community, as well as having access to a network of instructional
resources. Other attributes are less a function of years on the job and more a matter of

especially good

The qualities of effective mentors -- as identified by participants in mentoring programs
nationwide -- may be organized into four general categories: attitude and character;
professional competence and experience; communication skills; and interpersonal skills.
Together with a willingness to serve and a vote of confidence by colleagucs, these
cliaracteristics comprise guidelines for selecting mentors.

Attitude and Character

Willing to be a role model for other teachers

Exhibits strong commitment to the teaching profession
Believes mentoring improves instructional practice
Willing to advocate on behalf of colleagues

Willing to receive training to improve mentoring skills
Demonstrates a commitment to lifelong leaming

Is reflective and able to learn from mistakes

Is eager to share information and ideas with colleagues
Is resilient, flexible, persistent, and open-minded
Exhibits good humor and resourcefulness

Enjoys new challenges and solving problems




Professional Competence and Fxperience

Is regarded by colleagues as an outstanding teacher

Has excellent knowledge of pedagogy and subject matter

Has confidence in his/her own instructional skills

Demonstrates excellent classroom-management skills

Ieels comfortable being observed by other teachers

Maintains a network of professional contacts

Understands the policies and procedures of the school, distriet, and teachers' association
Is a meticulous observer of classroom practice

Collaborates well with other teachers and administrators

Is willing to learn new teaching strategies from protégés

Communication Skills

Is able to articulate effective instructional strategics
Listens attentively

Asks questions that prompt reflection and understanding
Offers critiques in positive and productive ways

Uses email effectively

Is efficient with the use of time

Conveys enthusiasm, passion for teaching

[s discreet and maintains confidentiality

Interpersonal Skills

Is able to maintain a trusting professional relationship

Knows how to express care for a protégé's emotional and professional nceds
Is attentive to sensitive political issues

Works well with individuals from different cultures

Is approachable; easily establishes rapport with others

Is patient

Incentives

The demands of mentoring and the desire to attract the services of the very best
candidates highlight the importance of incentives. A reduced or modified course load for
both mentors and protégés ranks at or near the top of anyone's list of needs for a
successful mentoring program, Like other professionals, mentors and protégés prefer to
work under conditions that lead to success. Mentoring achieves less when it is relegated

to after hours and weekends.

Having an important role in the governance of a mentoring program may be equally
attractive for would-be mentors seeking to exercise their leadership talents while
remaining very much within the profession. Most teachers have few such opportunities
during their careers, Also, school districts and state education agencies can collaborate o




provide mentors with credit towards relicensure or recertification, where this is required
by law.

Teachers and school administrators involved in successful mentoring programs
emphasize that training for mentors must be ongoing. Some programs provide mentors
with ready access to the counsel of higher education faculty. Others provide mentors with
common office space, which allows them to meet with each other on a regular basis,
discuss coaching strategics, share instructional resources, and plan additional ways to
nssist their protéges.

There are no easy solutions to this challenge. It necessitates cooperation between a school
district and its teacher association and may involve signiticant changes to the teachers'
contracl, including differentiated roles and responsibilities for teachers, Like other
aspects of a quality mentoring program, the way a district supports its mentors requires
systemic changes that affect school climate, conventional definitions of the job of
teaching, and a host of policies and procedures governing sch sol business. It is important
to keep these contextual factors in mind when answering the Jollowing guiding questions.

Key Questions to Consider:

« Whalt criteria will be used to select mentors?
- Who will help to define these criteria?

» Who will be involved in choosing mentors?
- Other teachers?
- Principals?
- Teacher association representatives?
- District administrators?
- Current mentors?
- Protégés?
- Others?

» What incentives will attract the best candidates to serve as mentors?
- Modified/reduced teaching schedules?
- Leadership opportunities?
- Relicensure/recertification credit?
- Other incentives?

+ How will mentors be matched to protégés?
- One-to-one matching?
- A "mentoring mosaic"?
- Who will coordinate the matching?

* How will mentors be trained?
- When will the training take place?




« Who will plan and provide the training?
“ - Will mentors be required to participate in the training?
- What will be the focus of the training?
- How will higher education institutions assist with mentor training”
» What resources and expertise will be made available 0 mentors?
- Ongoing counsel from higher education faculty and other mentors?
- Office space?
- Ready access to laptop computers and other equipment?
- Other resources?

« How will the school, school district, and teacher association fucilitate ¢ mentor's return
to the classroom full-time?

Content and Evaluation

What Protégés Need fiom Mentors

More so than in years past, schools now hire many difterent kinds of “new" teachers or
"beginning teachers”. Some new teachers may have years of experience in another state
or district or grade level or subject area. Some are new to teaching but hardly new fo the
world of work, having enjoyed success in other careers, such as business, the law, or the
military, Similarly, there are different entry points into the profession, Many follow the
traditional route offered by preservice preparation programs at colleges and universities.
The extent of the field experiences offered by these programs, however, may differ
dramatically. A significant number of protégés begin full-time teaching only after
obtaining a master's degree. Others enter the classroom with "emergency” or
"provisional” licenses or after completing nontraditional preservice programs.

Not surprisingly, therefore, what a protégé needs most from a mentor varies significantly
over time and differs from new teacher to new teacher. Fifteen years ago, for example,
beginning teachers most often expressed a need for help with issues pertaining (o
classroom discipline and student motivation, Recently, many beginning teachers are more
concerned with the challenge of time management. Mentoring programs must not assume
that the needs of beginning teachers ate static,

Successful mentors speak of helping protégés expand their repertoire -- skills, strategies,
and knowledge useful in different teaching situations and settings. These can be acquired
by observing many different teaching styles, comparing notes with other beginning
teachers, consulting at length with one or (preferably) more mentors, and other means.

Mentors emphasize that many beginning teachers progress in stages. Former mentors
outline three stages of working with a protégé. The first stage focuses on practical skills
and information -- where to order supplies, how to organize a classroom, where to find
instructional resources, what kind of assistance the teacher association can provide, etc.
During the second stage, mentors and protégés can concentrate more intently on the art




and science of teaching and on polishing clussroom management skills, In stage three, the
focus shifts 10 4 deeper understanding of instructional strategies and ongoing professional
development that is based on the assessed needs of students. Where i new teacher enters
this matrix and how long each stage lasts vary according o the knowledge. experience,
and skills that a protégé brings 1o the job, A skillful mentor works with & protégé to
determine what level of assistance to provide and when to provide it.

As with other aspects of a good mentoring program, the content of the mentoring
experience is shaped by the broader context of school and district, Ideally, mentoring is
but one component of a more comprehensive assistance sirategy for new teachers. A
district-level instructional department, a school-bused instructional team, or both might
be available to provide protégés with training and assistance pertaining to academic
content, curriculum development, and student assessments. An effective mentor
collaborates in this process (and can serve as an advocate for protégés) but should not be
held solely responsible for ensuring that protégés have a full understanding of a school's
instructional program. This obligation must be shared more broadly by the entire faculty
and administration. A mentor connects protdgés to the resources available within the
school, within the district, or in nearby partnering institutions.

The content of mentoring is also shaped by the specific needs of the student population,
their familics, and the community at large. This can be especially important if new
teachers are unfamiliar with the culture and traditions of the community

Measuring the Effectiveness of Mentoring

The quality of classroom learning is the bottom line for evaluating a mentoring program.
Research still tells us too little about the direct connection between teacher mentoring and
student achicvement. A district's college or university partners might be particularly
helpful in the complex task of documenting this link. In effective programs, however,
evaluation figures prominently on many different levels. In programs that include peer
review, mentors play a role in evaluating their protégés, ideally in a way that maintains
an open, trusting dialogue. Good programs also hold mentors themselves accountable.

At the program level, evaluation and careful documentation help both to improve the
effectiveness of mentoring and to justify the investment to policymakers and education's

stakeholders.

Key Questions to Consider:

« How shall we determine what new teachers need most from the mentoring experience?
- Wi 0 will be involved in making this determination?

» How will the district and its partners individualize the mentoring experience to meet the
specific needs of each protégé?

« How will the focus of mentoring change during the course of a protégé's involvement in

. the program?




- Wl the mentoring program be divided into stages according to the evolving

. needs of the protégd?

* Will the mentoring program provide remedial assistance to veteran teachers
experiencing difficulties?

¢« Will the mentoring program include peer review?

+ How will mentors interact with others in the district and with representatives of
partnering organizations to ensure that protégés have aceess to comprehensive
professional development opportunities, including assistance with curriculum content and
student assessments?

« How will mentors be assessed for their performance?
- Who will be involved in making this assessment?

* What evidence will be used to evaluate and document the eficctiveness of the program?
- Student achievement data?
- Indicators of teacher satisfaction?
- Teacher retention data?
- Decreased need for teacher remediation?
- Cost-benefit data?
- Anccdotal evidence?

. -« Other indicators?

» Who should be involved in evaluating and documenting the mentoring program?
- An independent program evaluator?
- Mentors?
- Protégés?
- School administrators?
- Teacher association leaders?
- Others?

Conclusion: Advancing the Teaching Profession

Changes in our society require educators, like the scientific community, to meet
increasingly complex challenges. Mentoring is one important mechanism for advancing
the teaching profession as a whole. It can help raise standards for all teachers in a
building or a district, not just newcomers or those changing assignments. It can also help
to create cohesive schools where teachers and administrators constantly discuss
instructional practice and student learning. Increasingly, teachers are viewing their
collective expertise as expanding and improving with time, as large numbers of teachers
develop innovations that lead to student success and then pass this vast knowledge on to
colleagues. To achieve an expanding repertoire of skills for the entire profession, with
steadily improving results for children, all teachers at al! stages of development must
. maintain their growth as professionals by learning from and with each other.




The payoff of mentoring accumulates with time, Each year may show only miodest gains,
especially durlng the starti-up phase of a mentoring program. The benefits of mentoring,
however, become more obvious as the years pass. A generation from now, reaching the
summit of Everest will be routine. So it should be with today's most difficult educational
challenges.




Mentoring:

Why We Need to Help New Teacher Succeed:

¢
¢
¢

¢

By the end of this decade, the US will need 2 million new teachers,

By the end of this decade, ND will need ____ new teachers.

Currently, more than half of new teachers leave the profession in their
first five years.

New teachers who participate in induction mentoring programs are nearly
twice as likely to stay in the profession as those who don't.

Research proves that a critical predictor of student success is teacher

quality.

What discourages new teachers?

> & & ¢ & o o0

Discipline problems

Unending paperwork

Unmotivated students

Public and student disrespect for teachers and learning
Lack of instructional materijal

Low pay

Unsafe schools

Who are the new teachers?

¢
¢
¢

L4

Almost 2/3rds are younger than 27,
More than a quarter are not fully certified.
Nearly half~——42 percent—-have just finished college and have never

taught.
34 percent are former teachers who are coming back into the profession.

The majority are single and in debt.

What are Thzy Conceirned About?
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Instructional Issues

Preparation Time

Unmotivated students

Classroom control, management and discipline
Finding resources

Involving parents

Time management




What will help new teachers succeed?
Administrative support

Adequate resources

Collaboration and cooperative teaching
Professional development

Peer mentoring

Instructional techniques and management routines
Participation in decision making
Observing other teachers teach
Discussing their teaching with others
Performance feedback

® O ¢ ¢ O O O e e

Statistics from “Beginning Now: Resources for Organizers of Beginning
Teachers, 1999.”

In their own words:

“Teachers need to be at the center of new teacher support efforts—as
designers and implementers as well as participants These efforts can only be
successful when educational organizations value teacher learning as central
to the achievement of students and are willing to commit the time, energy,

and resources needed to make it happen.”




Addendum to BSPB testimony on HB 1094 at the request of Representative Huus

PROJECTED BUDGET HB1094 i YearOne Yeur Two  Total
Training and Materials for Mentors 27,500 ()
4 Teacher Centers x 25 New Teachers x $1000 per
mentor/mentee pair 100,000
(includes per diem travel, substitutes, materials, etc.) A
4 Teacher Centers x 25 New Teachers, 25 2nd year x $1000 200,000
Facilitation of local arrangements, meetings and data
collection by Teacher Centers 23,750 23,750
(320 per hour for sub-contracted services)
151,250 223,750 375,000




TEACHING LEARNING CENTER
BISM /RCKIMA QAN AREA

(ECr Hours
1107 Airport Road AR, Mondays«+-++10:00-8:00
Blemarck, ND 88504 — Tuesday«r-+«10:00-6:00
(701) 2213420 Wednesday-10:00-6.00
FAX 2213484 Thursdaye+»+10:00-8:00
Augus! Ritter, Director Friday--—-closed
Saturday---11:00-3.00

Project Launch

--------------
........

--------
------

Project Launch Is an entry level teacher support and assessment program
coordinated by the Bismarck/Mandan Teacher Center with support of its member school
districts (LEAs) and any of the nine North Dakota Institutions of higher education (IHEs)
whose graduates are employed by those districte. The purposes of the project are to
provide a program of support for beginning teachers and their experienced mentors, to
recommend to the North Dakota Education Standards and Practices Board standards for
entry level teacher performance, and to share Information about Project Launch with
teacher educators and others interested In the program.

The framework for teaching which underlies Project Launch was developed In
1996-97 by a 13-member planning committee of teachers, administrators, and IHE
representatives. The project features an experienced mentor teacher selected by the
building administrator for each participating new teacher and promotes interactlon of the
new and mentor teachers In implementation of personalized action plans which are
strongly linked to the framework for teaching of the project. Each teacher pairis
supported by a teacher educator designated by the IHE from which the new teacher
graduated or, for out-of-state graduates, a volunteer IHE. All project participants are
brought together for four day-long meetings of programming which addresses Issues
important to the group. Each new teacher and mentor spend approximately 25 additional
hours working on their actlon plans.

Project Launch is currently in Its fifth year. it's been funded under Goals 2000:
Educate America Act. The program has enrolled a total of 135 new teachers during this
five year period. Table 1, shows the migration and attrition of the first-year teachers for
the initlal four years.

This program has established a record of success. HOUSE BILL NO. 1094 wouid
make funding available for other teacher centers in the state to implement Project Launch
programs in their area. First-year teachers will appraciate your support. Thank-youl




Table 1

PROJECT LAUNCH
First-Year Teachers
Sept. 1996 -- May 2000

Teacher tracking as of 1/4/01
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PROJECT LAUNCH

Bismarcik/Mandan TLC

Shelly Deile - Wishek Public Schools
WadoFom«-mamkH?hSd\ool
- Faye Conion ~ St, Jossph Elementary
Pat Gantt ~ Dickinson State University AAA Herman Schafer ~ Prin, Lawis & Clak
Terry Pauison - Simie Middie School \Lry/ Mavion Thisl ~ Cusier Elementary
Patrick Felet - Supt. Glen Ulin - Bud Vels - Supt. Witlon Pubkic Schools

August Ritter - Bie/Man Area TLO

PURPOSES: PROJECT LAUNCH

To support new téachers and help them have a successful first year.

To promote leaming about teaching by mentor teachers, first year teachers, .

and teacher educators.

To guide mentor teachers in establishing and maintaining useful relationships

with new teachers.

To bring to the attention of school and university people some challenges In

the early career development of teachers.

To promote use of the Bismarck/Mandan Teacher Center as a catalyst for

professional development of teachers.

To provide data for the universities, the Education Standards and Practices
Board, and school districts about experiences of new teachers in North
Dakota and this particular program of support as a pilot for development or

expansion.




FRAMEWORK FOR TEACHING: PROJECT LAUNCH

Before developing an action plan, teacher partnerships are asked to consider the framework for
teaching endorsed by the project planners. We are coms “itted to 8 complex vision of teaching and
encourage you, in you work together, to seek to develop your teaching in ways that show that
new (and experienced) teachers...

i. Understand the content and approach of the subjects taught and design learning
experiences which involve students in leaming subjects meaningfully,

2. Understand child and/or adolescent development and provide learning experiences
which support the intellectual, social, and personal development of students.

3. Use cultural appreciation and understanding to enhance student learning and to foster
development of learning communities which include students and their families.

4, Understanding how students differ in their approaches ‘o learning and provide
opportunities for learning which are adapted to individual student differences.

5. Understand and use a variety of methods or strategies, which include applications of "
technology, to encourage critical thinking, problem solving, and demonstration of learning.

6. Use understanding of individual and group motivation and behavior to create a leaming
environment that encourages students to interact constructively, to engage actively in learning,
and to accept responsibility.

7. Use knowledge of communication techniques to foster inquiry, collaboration, and
supportive interaction in the classroom.

~ 8. Plan instruction based on knowledge of the subject, the students, the community, and
the goals of the curriculum,

9. Use formal and informal assessment to evaluate student learning,

10. Reflect on their teaching and i's effect on students, parents, the school community, and
the school district and seek ways to grow professionaily.

11, Foster relationships with school colleagues, parents and the school community to
support student learning and well-being.




Project Launch Participants by School and School District
1996-97 1997-98 1998-99 1999-00 2000-01

Beulah High School
Bi k Public. Schoof
Bismarck High School
Centennial Elementary School
Century High School
Hughes Middle Schoo!
Manchester House
Manning Elementary School
Murphy Elementary School
Moses Elementary School
Myhte Elementary School
Northridge Elementary School
Pioneer Elementary School
Prairie Rose Elementary School
Richholt Elementary School
Riverside Elementary School
Roosevelt Elementary School
Saxvik Elementary School
Simle Middle School
Solheim Elementary School
Wachter Middle School
Will Moore Elementary School
Carson School
Driscoll Public School
Flasher Public School
Glen Ullin Public School
Hazelton-Moffit Public School
Jamerson Elementary School
Mandan Public Schools
Lewis & Clark Elementary
Mandan High School
Mandan Junior High School
Mary Stark Elementary
Marmot High School (NDYCC)
Napoleon Public School
St. Bernard’s Mission School
Soien/Cannon Ball Public School
Standing Rock Elementary School
Sterling Elementary School
Tappen Public School
Wishek Public School
TOTALS
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Table 2 shows the institutions of higher education from which the Project Launch
participants graduated. Faculty members from Dickinson State University (DSU), Minot
State University (MSU), University of Mary (Mary), University of North Dakota (UND),
and Valley City State University (VCSU) are involved in the 2000-2001, Faculty
representatives include Robin Clark (MSU), Rod Jonas (Mary), Linda Holdman (UND),
Dale Hoskisson (VCSU), and Marty Odermann (DSU),

Table 2

Project Launch Participants by Institution of Graduation

1996-97 1997-98 1998-99 1999-00 2000-01

Bismarck State College 1

Concordia College l !

Dickinson State 3 2 4 3
Jamestown College l l
Minot State 3 5 1 2 2
Mayville State 1
Moorhead State 1 2 4 ! 2
North Dakota State | 2
Northern State 2
University of Mary 14 13 1 12 7
University of North Dakota 2 2 5 I 4
Valley City State 2 3 3 3
Other (out-of-state) 4 | 2
TOTALS 27 25 29 25 29




TEACHING LEARNING CENTER
. BISMARCK/MANDAN AREA

Hours
Monday-~—--10.00-6:00
Tuesday-~---10:00-6:00
Wednesday-10:00-6:00
Thursday-----10:00-8:00
Friday-—~-closed
Saturday—11:00-3:00

1107 Airport Road
Bismarck, ND 58504

(701) 221-3420

FAX 221-3454

August Riter, Project Launch

DOUBLEWOOD INN

November 10, 1999
(9:30 am - 3:00 pm)

AGENDA:

9:30 “Time for Reflaction” svasene Dr. Mary Harrls, UND
. Dr. Linda Holdman, UND

10:00 “At-Risk Students”-seeasneses Diane Larson, Bismarck Police Youth Bureau
Bemie Rodel, ND Youth Cotrectional Center

11:48 “Case Studigs ss---s--e-Dr, Rod Jonas, University of Mary
12:18 LUNCH

1:00 “Internet for Teachers™---Dr. Dale Hoskisson, Valley City State University
OR

“Defusing Potential Discipline Problems" ----Betty Neigum, Partners/
Parenting

2:45 Closing




PROJECT LAUNCH (ACTION PLAN)

Mentor Teacher: . . e e

University Mentor:

School and District: él" SINL¥L k @ZL( 1/& ;n[c)
Date: S’Lﬁ{}f’ 20r 20600

A. Three priority goals for the year:
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B. Plans for working on each goal. (Please add other sheets!)
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Training is one of the best ways to send
a message to your teachers
that you value them and want them
to succeed and stay. |
Much worse than training people and losing
- them is not training them and
keeping them!

---Dr. Harry K. Wong




' l‘ PROJECT LAUNCH: PARTNERSHIPS FOR TEACHER GROWTH

August Ritter, Project Director
Bismarck/Mandan Area Teacher Center
1107 Airport Rd., Bismarck, ND 58504
(701) 221-3420
Fax: (701) 221-3454
e-mail: ritter @sendit.nodak.edu

Rod Jonas, Ph.D.
Student Teaching Program Director
University of M
7500 University Drive
Bismarck, ND 58504
(701) 255-7500, ext.362
e-mail: fjonas@btigate.com

Dale Hoskisson, Ph.D.
Division of Education and Psychology
Valley City State University
Valley City, ND 58072
(701) 845-7196
Dale_hoskisson @mail. vesu.nodak.edu

Robin E. Clark, Ph.D.
Director, Advisement & Field Placement
Associate Professor of Education
Minot State University
500 University Ave, W
Minot, ND 58707
Phone: (701) 858-3154
Fax: (701) §58-3591

Linda Holdman, Ph.D.
Department of Teaching & Leaming
University of North Dakota
ox 7189
Grand Forks, ND 58202
(701) 777-3142
Fax: (701) 7774393
lholdman @ badlands.nodak.edi

Marty Odermann-Gardner
West River Teacher Center
Dickinson State University
Dickinson, ND 58601
(701) 483-2028
Fax: (701) 483-2028




TESTIMONY ON HOUSE BILL NO. 1094
HOUSE EDUCATION COMMITTEE
January 15, 2001
Department of Public Instruction

Chairperson Kelsch and members of the committee:
 (pary broréerg . _

My name is m&a—m [ am the assistant director of School
Approval and Accreditation with the Department of Public Instruction. On
behalf of the Department of Public Instruction, [ would like to offer our
support for this bill, which provides mentoring for first-year teachers.

The Department encourages efforts to create a supportive atmosphere
and to sustain teacher morale. The Repors of the National Commission on
Teaching and America’s Future pointed out that nearly 30 percent of
tea chers leave teaching within five years of entering the profession. Among
the reasons that so many teachers leave is that they find the job
unmanageable, and they are not given the assistance they need.

Within the next 10 years, North Dakota can expect that 3400 of the
state’s 9300 teachers will retire. Considering the impending teacher
shortage, it is impottant to retain as many new teachers as possible.

A first-year mentoring program will do much to help North Dakota's

schools retain teachers.
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The Education Standards and
Practices Board began the 1999-
2000 school year with new com-
puter programming changes cost-
ing the board approximately
$37,000, the addition of a web-
page, board member changes, a
40-day provisional license, issuing
minor equivalency endorsements,
electronic scanning of FBI finger-
print cards, Issuing fines to edu-
cators without proper licensure,
investing additional dollars in the
money market, and state funding
to provide the assessment fee for
aproximately 20 educators 1o re-
e National Board for Profes-
N al Teaching Standards certifi-
cation. A total of 4,067 licenses
were issued which is 111 more
than the previous year. The five-
year average number of licenses
| Issued per yearis 3,777.

2] sos effect
August 1999,

! Leglstative changes provided
the opportunity to offer three new
licenses (40-day provisional, in-

The Natlonal Association of State
Directors of Teacher Education
and Certlfication (NASDTEC) Is an
organization of governmental enti-
ties rasponsibie for teacher educa-
fion and ceriification, Organized In
1928, NASDTEC organizations
bare an Interest in profassional
dards, practices, and licensure
Wsues. The NASDTEC interstate

N Contract I8 an agreement which

e e e e e e e e

NASDTEC Interstate Contract Agreement

1]
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New Licenses Instituted from 1999 Legislation

terim reciprocal, and early child-
hood). The 40-day provisional li-
cense is issued to those applicants
who have not received the investl-
gative background report from the
BCl or FBI, This license can be
Issued numerous times until the
report has been recelved. The
focal school district must initiate
the process for the license be-
cause a contract has been offered
to the applicant. One hundred and
one (101} forty- day provisional
licenses were Issued during the
1999-2000 school term.

The second new license for 1999
was the Interim reciprocal which is
provided to out-of-state applicants
who hold a bachelor's deygree that
includes a major that meets the
issuing Jurisdiction's requirements
In elementary education, middle
level education, or a content area
taught in public high schools.
Thay must have also completed
the professionatl education se-
quence from a state-approved
teacher education program. This

is a two-year license and can be
renewed once. Upon request for
renewal, the applicant must submit
a plan of re-education to meet the
North Dakota teacher education
standards to the Education Stan-
dards and Practices Board. Sev-
enty (70) Interim Reclprocal Li-
censes were issued during the
1999-2000 school term.

The third license was provided to
meet federal requirements for
Head Start Cenlers who must hire
early childhood certified staff. This
license Is provided to those appli-
carits who hotd a four-year bache-
lor's degree with a major in early
childhood education from a state-
approved teacher education pro-
gram.

The 1999 Legisiature man-
dated a report on the reciprocal
acceptance of teaching certificates
with NDCC 15-36-1.3. This report
was provided to the Educational
Servicas committee during the in-
terim session,

facllitates the movement of edu-
cators among the various states
and other Jurisdictions which have
signed the contract. The contract
includes assurances, definitions,
eligibility options, duties of
NASDTEC members, and informa-
tion about the administration of the
contract, Jurisdictions which sign
the contract designate the catego-
ries (teacher, administrator, sup-

port personnel, vocational person-
nel) and the jurisdictions whose
certificates or educator preparation
programs they are willing to recog-
nize. The Education Standards
and Practices Board on May 11,
2000 agreed to sign the NASDTEC
interstate Contract for the next five
year perlod, agreeing to Subsec-
tion 1ILA, with all states.

N —




I The North Dakota Association of

| Colleges of Teacher Education
recommended to the Education

| Standards and Practices Board
they adopt the Pre-Professional
Skills Test (PPST) as an additional

| During the 1999 Legislature,

{ money was appropriated to pay
one-half of the assessment fees
for twenty North Dakota educators
to complete the NBPTS certifica-
tion process during the biennlum.

| Educator Openings

1 The Education Standards and
' icas Board compiled the data
. ‘he Job Servine Educator
Ing list. From July 1, 1999
| through June 30, 2000, there was
1,247 positions open throughout
| North Dakota, Following Is a list-

I ing of those openings with more
than five per area:

icational Testing

| Education Standards and Practices Board Report
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requirement for initial educator i-
censure in North Dakota. The
PPST is a basic skill test that ad-
dresses the areas of reading, wiit-
ing and math. The Education
Standards and Practices Board

voted at their December 2000
monthly meeting to begin the
PPST test score collection on July
1, 2002.

——

The other half of the assessment
fee was provided through a match
at the federal level. Six applicants
applied for these dollars in 1999
with two applicants withdrawing
due to unforeseen circumstances.

Al) ke S st

National Board for Professional Teaching Standards Certification

Six applicants also applied in
2000. The original astessment fee
was $2,000 and increased {o
$2300 in 2000.

4 A

Administration 111
Art 14
Business Education 41
Computer Education 8
Coordinator 15
Counselor 50
Elementary Ed, 165
English 85
Forelgn Language 26
Librarian 21
Math 70
Music 96

Physical Education 32
Preschool 7
School-to-work 5
Science 91
Soclal Studies 65
Social Worker 8
Special Education 184
Title 1 19
Vocational Education 71

| The Education Standards and
Practices Board published stan-

| dards for quality professionat de-

| velopment in 1998, the Profes-
slonal Development Guldelines:
Effective Practices, after reviewing
| both national standards and multi-
ple North Dakota case studies.

i ‘The PD Guldolines were devel-
oped through a Goals 2000 Pro-
onal Development Grant

d in the Greater Barnes
Dounty Consortium, The PD
Guidelines show how effective
professional development can en-

| ESPB Model for Professional Development

hance the achievement of school
improvement and personal im-
provement goals. Since the PD
Guldelines were developed, hun-
dreds of ND teachers, administra-
tors, and professional development
providers have been trained in the
application of the model. Aware-
ness sessions and full semester
hour courses on the PD Guldelines
and the use of assessment in pro-
fessional development are avall-
able. Sesslons on use of the PD
Guldelines In data-drlven proc-
ass5e8 were prasented at the Octo-

ber 4-5 NCA/DPI Falt Schoo! Im-
provement Workshop and materi-
als provided to additional districts
who wish to use the model. The
Directors of the North Dakota
Teacher Centers recelved training
updates on the use of the model In
October and will b able to assist
schools and Individuals in their
use. Coples of the PD Guldelines
are avallable through the office of
the ESPB and related materials
are available at ali of the state's
ten Teacher Centars.
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slorles of teacher shortages are In
the news often these days as In-
creasing numbers of teachers re-
tire, leave the profestion or leave
the state. Also prominent is the
desire to constantly improve the
way leachers are prepared so that
they may meet the ever more so-
phisticated needs of tuday's stu-
dents, The North Dakota Educa-
tion Slandards and Practices

Board (ESPE) recently published

results of a ND New Teacher In-

duction Survey on our web site:
www.state.nd.us/esph. The survey
was conducted by the ESPB and

North Dakota Education Associa-

tion during the spring of 2000 to

gather first-hand Information from
new teachers, The survey polled
new leachers employed in North

Dakota during the 1997-2000

school terms, asking questions

about:

hat new teachers feel are

elr grealest professional

- challenges;

2) what mentoring and induction
support Is avallable to new
teachers;

3) whether they are intending to
stay In the profession and, If
not, why?

The areas North Dakota teachers

fait were most challenging to them

as they started their careers were:
working with at-risk students, moti-
vating students, designing learning
experiences for diverse students,
and classroom management. New
teachers falt most confident about
thelr praparation in their content
areas (specific subject matter), and
were also confident about thelr
abllity to work with parents and use
technology.

Isolation was a challenge for new
teachers. There was significantly
less orientation and mentoring

tt in smaller schools and, to
ser degroe, to teachers who
o likely to be the only teacher
thelr level or subject area (ex:
kindergarten, K-12 areas such as
art and music, and high school),

Education Standards and Practices Board Report
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Teacher Induction Survey

@ Teccher inducion Suvey

These same teachers were less
likely to be considering teaching as
a lifetime career and more likely to
be undecided about staying in
teaching than elementary and
middle level teachers.

Mentoring support from an experi-
enced teacher was available to
about one third of the new teach-
ers. Middle level teachers were
twice as likely to have mentors as
high school teachers. The findings
on how mentors could help new
teachers paralleled the areas in
which new teachers felt most
challenged in their new jobs: cur-
riculum design, teaching strate-
gies, and classroom management.
They also felt mentors could help
them with orlentation to district
policies and procedures, Most of
the mentoring relationships were
informal, with only nine percent of
the new teachers reporting their
mentors had been trained in how
to be a mentor and that they had
dedicated time to work together.
When new teachers were asked
whether they Intend to stay In
teaching after this year, only one
percent (1%) of the teachers an-
swered with a definite ‘no’, but a
significant twenty percent (20%)
we. 8 undeclded. Twelve poercent
(12%) intended to stay one more
year and 27% several more years.
About a third (36%) of the new
teachers indicated they currently
intend to make teaching a lifetime
caraer,

Those new teachers who were not
Intending to make teaching their
lifetime career gave inadequata
salary, family influences, and a
desire for betler working conditions
as the most important reasons for
that decislon. Working conditions
were not specifically stated, but
likely include a range of things
such as courses they were as-
signed to teach, number of dliffer-
ent class preparations, work load
in relation {o salary, extra duty as-
slgnments, or equipment and fa-

cilities available. From a broader
perspective, new leachers may
also have been considering com-
munity services and amenities,
jobs available for spouses, etc.
The least important reasons for
feaving were lack of preparation or
that they preferred another career.
In general, the new leachers in
North Dakota wanted to teach and
felt well prepared to do so, but
were chonsing not to stay due to
inadequate salaries, family needs,
or working conditions. Some noted
a need to repay colliege loans.
When the new leachers were
asked what might convince them
to stay in teaching the most im-
portant things were increased sal-
ary and support from the larger
community. Salary and legislative
support were overriding issues.
Support from the community,
schoo! boards and administration
was also very important. Respect
for teaching as a profession was
more important as an incentive to
stay than as a reason for leaving.
It was clear from the survey that
mentoring and professional devel-
opment are key factors for main-
taining and improving quality of
teaching even though these things
are not as decislve factors in
teacher retention when compared
to salary and job conditions. Con-
versely, additional salary cannot
guarantee a consistent increase in
the quality of teaching, but it Is by
far the most significant factor for
keeping new teachers in the pro-
fesslon in North Dakota.

A coordinated support effort by the
education community, local school
communities, and Morth Dakola
state government can address the
factors identified by our new
teachers and help thein meet the
challenges they face. Focusing on
both teaching quality and adequate HH
support can maintain the high
quality teaching force our state and
our students have benefited from
In the past. ﬁ




The ND Education Standards and
Practices Board (ESPB) was cre-
ated as an Independent profes-
sional board in 1995. Since that
time, dozens of professional edu-
cators across the state have as-
sisted the Board in setting and re-
vising quality standards for the
preparation and licensure of pro-
fesslonals who work in our
schools. The hard work North Da-
kota teachers, administrators, and
teacher educators have put into
this participatory process has re-
suited in the Board’s adoption of
performance oriented standards
for the preparation of educators,

In September and December of
1999 the Board instituted stan-
dards for subject matter areas
which require colleges of educa-
tion to include multiple perform-
ance assessments of those mov-
through thelr programs. In the
, North Dakola's standards

Contact Information

Education Standards

and Practices Board

State Capitol, Dept. 202
600 E. Boulevard Ave.
Bismarck, ND 58505-0080
PH:  701-328-2264
FAX: 701-328-2815

INTERNET: The ESPB web site at
www.state nd.us/espb includes infor-
mation on licensing, professional prac-
tices, university program approval, and
professional development. Application
forms for initial and renewal licenses
and added endorsements can be
downloaded from the site.

INFORMATION: Inquiries regarding

| licensing or added endorsements for

| kindergarten, elementary, middle

f ool, secondary, Bilingual/ESL, or

ent area minor equivalency en-

; sements should be made o the
Education Standards and Practices

Board.
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had been largely in-put oriented,
revolving around courses and
hours completed. Areas studied
and depth of study are still defined,
but the new performance stan-
dards go beyond this to apply rig-
orous knowledge of both content
and pedagogy to realistic perform-
ance activities teachers and other
education professionals do in
schools to Influence student suc-
cess. All content areas are also
now required to incorporate the
use of appropriate technologies as
they apply to teaching and to the
specific content,

In additlon, in August 2000, the
Board adopted the performance-
oriented standards of the National
Council for the Accreditation of
Teacher Education (NCATE 2000)
for approval of all teacher educa-
tion units (department of educa-
tion, college of education, etc.) in
the state. Tho NCATE standards

pertain to the education unit's as-
sessment plan, governance, re-
sources, elc., and also incorporate
the Interstate New Teacher As-
sessment and Support Consortium
(INTASC) standards of (he Council
of Chief State School Officers
{CCSSO0) as a major component of
teaching performance, as well as
the recommended standards of
professioral associations such as
the Counc:i tor Exceptional Chil-
dren and National Council of
Teachers of Mathematics.

The combination of the NCATE
2000 standards for the teacher
education colleges and the content
area performance standards so-
lidifies a change to performance
accountability that the colleges of
teacher education have been dili-
gently working toward throughout
this ¢change process. Various pro-
grams in the state are already at
the leading edge of these chang

Inquirles regarding K-12 school ac-
creditation or credentlals for admini-
stration, special education, counseling,
driver education, library, or reading
should be made to appropriate office at
the Department of Publlc instruction or
to the DPI main switchboard, 701-328-
2260,

Board ber C es

The ESPB experienced two board
member changes during 1989-2000.
Mary Harrls, UND, Dean representa-
tive, resigned from the board in Sep-
tember, 1999, Doug LaPlante, DSU,
was appointed by the governor as her
replacement. In June 2000, Linda
Davis, leacher representative, was re-
placed by Amy Benz from Beulah,
Linda became the assistant principal at
Simle Middle School in Bi.marck. Amy
was also one of North Dakota's first
natlonally certified teachers., Jack
Rasmussen, Ph.D., Minot State, re-
placed Doug LaPlante as the repre-
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sentative from the teacher education
programs,

MEMBERS OF THE ESPB

» Don Hezugen, Langdon
(teacher)

« Randy L. Gordon, Dickinson
(teacher, non-public schools)

» Dr. Doug Johnson, Bismarck ,
ESPB Chalr {(administrator)

+ Michael Schatz, New England
(teacher), ESPB Vice-chair

+ Amy Benz, Beulah (leacher)

+ Dr. Jack Rasmussen, MISU
(teacher education)

« Maryjane Martans, Fargo (teacher)

+ Laura Carney, Fargo (school
board)

« Beverly Sandness, Minot (admin-
istrator)

PB
« Janat Welk, Exacutive Director
« Deb Jensen, Assistant Director
« Dlane Weber, Admin. Assistant
o Laurl Nord, Admin. Assistant
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